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A B S T R A C T 

The main aim of this study was to explore the impact of parental engagement on learner achievement 
in primary schools. A case study was used as a qualitative research design. Data were gathered 

through semi-structured in-depth interviews. The data collected through interviews was systematically 
analyzed using thematic analysis, a qualitative method that involves identifying, analyzing, and 

interpreting patterns or themes within the data. The key findings of the study highlight the concept of 
parental engagement, the role of parents in helping children with homework, parent-teacher 

communications, and parent-teacher partnership as aspects of the impact of parental engagement. The 
findings further indicate that working parents are less interested in their children’s education due to 

work responsibilities and a lack of time, which proved to be a difficulty for parental engagement. The 
findings suggest that effective parental engagement can be positively impacted by a strong parental-

teacher relationship. However, implementing parental engagement presents several difficulties that, if 
specifically handled, could enhance parental engagement for the benefit of the learners. 
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Introduction 

Parental engagement in primary schools in South Africa is a multifaceted issue that has gained increasing attention due to its 

significant impact on learners’ academic and social development (Marongwe, & Mutesasira, 2024). It is imperative for parents to 

prioritize the education of their children by getting involved as early as in the elementary school. Parental engagement encompasses 

a variety of learning-related activities that parents undertake with their children, including helping with homework, participating in 

educational programs, attending school events, and serving on school boards (Kamau, 2024; Motshusi et al., 2024; Salac & Florida, 

2022). The level of parental engagement is determined by how much the parents are involved in their children’s education at home 

and how frequent their contact is with the school or the child’s educator. As indicated by Chavez et al. (2023), parents and teachers 

are the two people who have the biggest impact on children’s lives from a young age. This brings us to the point that the partnership 

between parents and teachers plays a vital role in children’s education, especially in their academics. According to Geduld (2024), 

parental engagement will be more effective if it is not viewed as a partnership between the teacher and parents, with parents 

participating in and supporting learning activities at home and school. Children whose parents are more involved perform 

academically better than those whose parents are not involved. 

In the United States, parental engagement laws have been affected by federal laws such as the No Child Left Behind Act, as well as 

state policies and events in the past, according to Akpuokwe et al. (2024). These statutes demonstrate a deliberate initiative to improve 

parental engagement in education and ensure responsibility for student achievement. In African nations, different legal systems and 
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cultural quirks have an impact on parental engagement legislation. It is not possible to use standards to decide if parental involvement 

is enough in sub-Saharan Africa because national laws are based on western ideas about children (Akpuokwe et al., 2024). 

Like any other country, South Africa also has policies regarding parents or guardians of children. The South African School Act 

(SASA) defines a learner’s biological or adoptive parents or legal guardian as the person who has been granted legal custody of the 

learner, the person who agrees to take on the duty of supervising the learner’s education at school, or any combination of these (No. 

84 of 1996). It is also supported by the Department of Basic Education (2016) as it was stipulated that any person in charge of taking 

care of and supporting a student is considered their parent. For parental involvement to be effective, parents should be in partnership 

with their children’s teachers. The SASA states that close cooperation between teachers and parents is necessary for effective 

education. 

Parental engagement is a tool that can be used to increase educational outcomes and school performance (Özdemir et al., 2023). The 

necessity of looking at the impact of parental engagement on learner achievement is supported by the fact that the absence of parental 

engagement is a significant issue in the educational system. The problem of dissimilar discernment among engaged parents can be 

resolved if parents and teachers at the school level can work simultaneously to support parental engagement (Zhou et al., 2024). 

Communication connecting parents and teachers is necessary to steer children in the relevant direction and encourage quality 

education. The lack of common understanding between parents and teachers on what is expected of them to encourage parental 

engagement in primary schools is the gap on which this study focuses. The findings of the study could help create policies in schools, 

especially underprivileged ones, to pinpoint issues that impact children’s academic performance. 

This study endeavors to address this main question “What is the impact of parental engagement on learner achievement in primary 

schools”. The study intends to achieve the following research objectives: 

i. To identify and describe the diverse ways in which parents support their children’s learning 

ii. To examine the impact of parental involvement on students’ academic outcomes 

iii. To assess the significance of collaborative relationships between parents and educators in supporting student learning. 

This research study used a qualitative methodology, conducting in-depth, face-to-face interviews to gather rich, detailed data, which 

was then systematically analyzed using thematic analysis. 

This paper is organized as follows: following the introduction part, a second part is a literature review of theoretical and empirical 

studies that shed a light on linkage between theory and practice. The third part introduces the background information on research 

and methodology. After analysis and findings of the study, authors provide discussions and implications. Finally, this paper concludes 

with key points, recommendations, future research directions and limitations. 

Literature Review  

This literature review on parental engagement aims to identify gaps in knowledge and to ground the research in existing knowledge. 

An extensive and continually expanding body of scholarly work has explored the concept of parental engagement, reflecting its 

growing importance in educational research and practice. 

Parental engagement 

Parental engagement is defined as active participation in all facets of their child’s development, including their emotional and social 

development in addition to their academic development, particularly in the area of reading support (Pinneo & Nolen, 2024). Parents 

have always recognized parental engagement as a crucial determinant in their children’s character development. This engagement 

includes various forms of assistance, interaction, and comprehension that parents offer during their children’s developmental stages 

in primary education (Sipahutar et al., 2024). According to Zhang et al. (2024), parental engagement is a process in which teachers 

and parents collaborate and accept co-responsibility for their children’s education. Through collaboration with educators and school 

staff, parents can enhance their children’s academic success by actively engaging in the educational process. Furthermore, Salac and 

Florida (2022) defined parental engagement as a range of activities parents participate in with their children to boost learning, like 

assisting the children with their homework. Additionally, parental engagement encompasses various activities parents undertake with 

their children related to learning, including discussing school assignments, assisting with homework, monitoring progress, 

participating in educational initiatives, attending academic events, and serving on the school board (Muthusi et al., 2024). A study 

by Iftikhar et al. (2022) states that parental engagement as parental encouragement and support, affirmative responses to challenges, 

and confidence in children’s capabilities and motivation, which are crucial to their school sports activities and academic performance. 

Nonetheless, instead of emphasizing the active engagement of parents in their child’s sports endeavors, alternative research indicates 

that parental attitudes, such as praise or empathy, significantly influence children’s acceptance of their parents’ sporting values 

(Kovács et al., 2024). 

The crucial role of parental engagement 

Parents’ approaches to their children’s schooling are frequently interrelated, and they frequently share a feeling of confidentially 

about their children’s capabilities and general learning capacity. Their parents greatly impact children’s lives since they play a critical 
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role in enhancing their expectations, beliefs, and learning processes (Okello, 2023). To do this, parents must engage in the curriculum 

to understand changes and stay current. According to SASA (1996) Section 18, parents must participate in discussions on curriculum-

related issues, which requires parents to help their children by creating a positive learning environment and showing an interest in 

their education. Also supported by Wilder (2023), parents should create a positive working environment for their children. Szász 

(2023) emphasized that one of the main ways parents interact with the curriculum is by helping their children with their homework. 

In addition, Zheng (2023) stated that homework can be a useful tool for parents and adults to understand how their children are 

learning. Parents should communicate with their children’s teacher. According to Abdullah et al. (2023), good communication in 

school relationships benefits children, parents, and teachers. 

Parental involvement in children’s learning at home has a strong effect on their academic success; in fact, it has a greater influence 

than the support provided by the school and enables teachers to have a deeper understanding of the children’s history and other traits 

(Sianturi et al., 2023). By actively participating, parents can gain a deeper understanding of their children’s educational needs, 

develop strong connections with schools, and collaborate successfully with educators to attain optimal educational outcomes for their 

children (Sunarso et al., 2024). Parental engagement influences not only children’s academic success but also cultivates enduring 

behavioral habits and favorable attitudes toward learning. Musengamana (2023) supported the opinion that parental engagement in 

children’s educational matters and the quality of the school-home interaction are the two main factors that influence their academic 

success. 

The importance of the teacher-parent partnership 

Establishing partnerships between parents and teachers may be challenging and necessitates commitment from both parties. 

Collaboration between parents and teachers often helps monitor children’s academic progress and benefits the school. It has been 

shown that early parental support and engagement, together with ongoing engagement, considerably increase a child’s performance, 

particularly during the early stages of their educational experience (Akpuokwe et al., 2024) and academic progress (Musengamana, 

2023; Velasco et al., 2024). Children who have interested parents outperform those whose parents are less concerned with their 

children’s education (Ayeni, 2021). Furthermore, children whose parents are involved have a positive self-esteem and perform well 

in class (Sarkowi et al., 2023). As Hanif et al. (2023) indicated, self-esteem is very helpful for children’s academic success and 

predicts academic success. One advantage of this partnership is that reading ability and attitudes toward reading and other subjects 

increases significantly (Liu et al., 2024).  

Obstacles teachers encounter in their efforts to enhance parental engagement. 

According to Janius et al. (2024), parents with low levels of education find it difficult to assist their children with their homework 

and believe they lack the necessary skills to help them succeed academically, which discourages them from participating in school-

related activities. Secondly, lack of time is problematic as most school programs and events are arranged at times that are convenient 

for the school and rarely take the parent’s situation into account because some parents work long, unpredictable hours (Mkhize, 

2023). May et al. (2023) agree that parents work long, erratic hours, and they do not have time to attend meetings. Thirdly, teacher’s 

attitudes, as stated by Mann et al. (2024) and parents’ unfavorable school (teacher) experiences may also act as a barrier to their 

communication with educators. Manilal and Jairam (2023) and Terzi et al. (2023) claim that educators frequently harbor prejudices 

due to misconceptions about the poor, namely, that the less fortunate are illiterate, and do not value education.  

Theoretical Framework  

Epstein’s framework has had an impact on research on parental engagement. Epstein et al. (2018) created six types of parental 

engagement for use by teachers and families in primary and secondary schools. This framework helps educators create a more 

thorough program for school and family partnerships (Epstein et al., 2018). Parenting, communication, volunteering, children 

learning at home, decision-making, and community collaboration are the six types of parental involvement. Furthermore, Epstein 

developed a model that prioritizes the child and outlines the overlapping spheres of influence that have an impact on a child’s 

development, such as family, school, and community. In addition, Epstein and Jansorn (2004) provide a list of the areas of influence 

that are essential for a partnership to operate well and engage all parties in actions that improve and sustain their work over time. 

Epstein’s framework makes it clear that parental engagement is a diverse concept that includes parents’ activities at home, school, 

and interactions with teachers and the community. 

Research and Methodology 

This study employed a qualitative research approach within the framework of an interpretive paradigm. The qualitative methodology 

was chosen to enable the collection of rich, descriptive data that captures the different perspectives of participants, in this case, 

teachers, regarding their experiences with parental involvement in education. As noted by MacMillan and Schumacher (2010), 

qualitative research is particularly effective for exploring complex social phenomena through direct engagement with participants, 

allowing researchers to uncover meanings and interpretations that might not emerge through quantitative methods. 

By focusing on participants’ lived experiences and subjective viewpoints, this approach facilitated a deeper understanding of the 

dynamics and challenges associated with parental involvement from the educators’ standpoint. The interpretive paradigm further 
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supported this aim by emphasizing the importance of context and the co-construction of meaning between the researcher and 

participants. 

To structure the inquiry, a case study design was adopted. According to Bacon-Shone (2020), case studies are well-suited for in-

depth exploration of a limited number of cases, offering detailed insights into processes, relationships, and contextual factors. This 

design allowed the researcher to investigate the phenomenon of parental involvement within a specific educational setting, thereby 

generating findings that, while not broadly generalizable, offer valuable implications and a comprehensive understanding of the issue 

under study. 

Sampling 

The study employed purposive sampling to select a total of 10 teachers from four carefully chosen primary schools. This non-

probability sampling technique was intentionally used to identify participants who possessed specific characteristics deemed essential 

for the study, namely, relevant teaching experience, appropriate professional qualifications, and a demonstrated willingness to 

participate. As Cohen et al. (2018) explain, purposive sampling is particularly effective for selecting individuals who are considered 

knowledgeable and experienced in relation to the research topic, often due to their roles, expertise, or direct involvement in the 

subject matter. 

Teachers were selected as the primary participants because they were directly engaged in the educational process and were well-

positioned to observe and assess the nature and extent of parental involvement in their schools. Their professional insights and day-

to-day interactions with both learners and parents provided a valuable perspective for understanding the dynamics of parental 

engagement in the educational context. By focusing on this group, the study aimed to gather informed, experience-based data that 

could contribute meaningfully to the broader discourse on parental involvement in primary education. 

Instruments 

To gather rich and meaningful data, the study used semi-structured, in-depth interviews as the primary method of data collection. In-

depth interviews are designed to explore participants’ thoughts, feelings, and experiences in detail, allowing the researcher to probe 

beneath surface-level responses and uncover deeper insights (Newby, 2010). This method was particularly well-suited to the study’s 

aim of understanding teachers’ perspectives on parental involvement, as it enabled participants to articulate their views in their own 

words and at their own pace. 

The decision to use in-depth interviews was informed by the method’s strength in capturing how individuals interpret and make sense 

of a particular issue, in this case, the nature and impact of parental involvement in education (Mack et al., 2005). Interviews were 

conducted face-to-face to facilitate rapport and allow for the observation of nonverbal cues, which can enrich the interpretation of 

verbal responses. 

A set of carefully crafted open-ended questions guided the interviews, encouraging participants to share their experiences and 

opinions freely (Creswell, 2009). This approach also allowed for flexibility, enabling the interviewers to follow up on interesting or 

unexpected responses and explore emerging themes in greater depth. As Cohen et al. (2018) emphasize, open-ended questioning is 

essential in qualitative research for eliciting authentic and detailed narratives from participants. To ensure participants felt 

comfortable and secure during the interviews, sessions were held in neutral, private, and easily accessible locations. These venues 

were chosen to be free from distractions and conducive to open and honest communication, thereby supporting the collection of high-

quality data. 

Trustworthiness 

In qualitative research, establishing trustworthiness is essential to ensure the integrity and rigor of the study. According to Lincoln 

and Guba (1994), trustworthiness serves as a basis for evaluating the quality and credibility of qualitative inquiries. It encompasses 

four key components: credibility, confirmability, dependability, and transferability (Yulianti & Sulistyawati, 2021). These criteria 

collectively provide a framework for assessing the authenticity and reliability of the research process and its findings. To enhance 

the credibility of this study, deliberate and thoughtful measures were taken throughout the research process. This included the 

purposeful selection of participants based on relevant experience and qualifications, as well as the careful choice of research sites 

that were contextually appropriate for exploring the phenomenon of parental involvement. Additionally, the use of semi-structured, 

in-depth interviews allowed for the collection of rich, detailed data that accurately reflected participants’ perspectives. Confirmability 

was addressed by ensuring that the findings were grounded in the data collected, rather than influenced by researcher bias or 

assumptions. This was achieved through transparent documentation of the research process and the use of direct quotations from 

participants to support interpretations. To establish dependability, the study maintained consistency in data collection procedures and 

interview protocols, allowing for the research process to be clearly traced and potentially replicated in similar contexts. Finally, 

transferability was supported by providing thick descriptions of the research setting, participants, and context, enabling readers to 

determine the extent to which the findings may be applicable to other settings or populations. 
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Ethical considerations 

This study was carried out after obtaining the necessary consent from the various parties. Permission to conduct the research was 

sought from the University of South Africa’s College of Education’s Ethics Committee. A formal letter was sent to the Limpopo 

Province Department of Education requesting permission to conduct research in the Capricorn South district. We then asked the 

principals of the selected primary schools in the Capricorn South district, Limpopo province, for permission to conduct the study at 

their schools. Participants’ privacy was ensured by the researchers, who agreed to respect their right to privacy by not disclosing any 

information that could be used to locate or identify them (Cohen et al., 2018). Participants were guaranteed anonymity; neither their 

names nor the name of the schools would be revealed in the study report (Babbie & Mouton, 2005). Confidentiality was ensured 

when participants signed a consent form to participate in the interview before it started. The participants were given enough 

information about the study to allow them to decide whether or not to participate after learning about it and indicating their willingness 

to do so voluntarily. 

Data analysis 

The data collected through semi-structured interviews was analyzed using thematic analysis, a widely recognized method for 

identifying, analyzing, and reporting patterns or themes within qualitative data. This approach was guided by the six-phase framework 

developed by Braun and Clarke (2006), which provides a systematic yet flexible process for interpreting rich textual data. The first 

phase involved familiarization with the data, where the researchers immersed themselves in the interview transcripts by reading and 

re-reading them to gain a comprehensive understanding of the content. This step also included making preliminary notes and 

observations about potential patterns or significant points (Ravindran, 2019). In the second phase, initial codes were generated. This 

involved systematically identifying and labeling meaningful segments of the data that appeared relevant to the research questions. 

These codes served as the building blocks for developing broader themes. The third phase focused on searching for themes, where 

the researchers examined the coded data to identify recurring patterns or central ideas that could be grouped into potential themes. 

These themes represented significant aspects of the participants’ experiences and perceptions. Next, in the fourth phase, the identified 

themes were reviewed and refined. This step involved checking the coherence of each theme in relation to the coded extracts and the 

entire data set, ensuring that the themes accurately reflected the data. In the fifth phase, the themes were defined and named. Here, 

the researchers clearly articulated what each theme represented and how it related to the overall research objectives. Each theme was 

given a concise and descriptive name to capture its essence. Finally, in the sixth phase, the researchers produced the final report, 

weaving together the themes into a coherent narrative. This report included illustrative quotes from participants to support the analysis 

and provided insights into the teachers’ perspectives on parental involvement. 

Findings and Discussions 

Findings 

This part explains the results, which were carefully put together into four sub-themes that came up when the data and research 

questions were analyzed. The study used pseudonyms to refer to the selected participants to conceal their real identities. Participants 

were chosen for the study due to their role as primary school teachers, as the study considers their experience to be relevant to parents’ 

engagement in their children’s education. From the findings, the following themes emerged: the concept of parental engagement, the 

role of parental engagement in helping children with homework, parent-teacher communication, and parent-teacher partnership.  

The concept of parental engagement 

Participants discussed the concept of parental engagement from a variety of angles. Most participants described it as actively or fully 

participating in every facet of a child’s education. 

“Parental engagement is when a parent is fully involved in their children’s education. Making sure that the child has school uniform, 

writing material, knowing who the class teacher of your child, helping the child with schoolwork, and making sure that the child 

knows the importance of doing homework and encouraging them to perform better in class. In simple term is what parents are doing 

at home to promote learning”. (P2) 

Some participants defined parental engagement as a way for parents to support their children’s academic achievement and assist 

them with their academics. They were more concerned with what parents could do at home to encourage learning. 

“Parental engagement it is when parents fully supervise their children’s school work. It actually means a regular supervision of 

learner’s homework by their parents”. (P10) 

The results showed that participants’ opinions on parental engagement varied. It was clear that most participants understood parental 

engagement, while others had a cursory understanding because they defined it as simply checking on the children’s schoolwork. As 

a result, teachers would be limited in their ability to completely involve parents in their children’s education if they do not fully grasp 

this concept. This means that a teacher’s knowledge of parental engagement is the first step toward engaging parents. The 

aforementioned is supported by Wildmon et al. (2024) – being actively engaged as a parent implies being engaged in all facets of 
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your child’s academic, social, and emotional development. In addition, Salac and Florida (2022) defined parental engagement as a 

range of activities parents participate in with their children to boost learning, like assisting the children with their homework.  

The role of parental engagement in helping children with homework. 

What role does parental engagement serve in children’s academic performance? Was the question posed to the participants, whereby 

purpose of the inquiry was to see whether participants truly understood the role that parents should play in their children’s education. 

“The role of parents in a child’s education is to be engaged in all areas of the child’s education and academic process, ensuring that 

their children do all the work the teachers gave them at school. Then again, I think their role is to create an environment that is 

conducive to children for them to write the homework. Children should sit on a chair when doing their homework.” (P1) 

Parents’ encouragement and motivation are crucial for children to succeed academically, which was the general opinion of the 

participants. When helping children with their homework, parents should be sure to check their children’s books to make sure they 

have completed their homework and that their teachers have not left any comments. 

“The role of parental engagement is for parents to support their children’s education process; parents must give their children the 

courage and motivation that is needed for them to achieve more academically. I think it’s their responsibility, or their role, to make 

sure that learners complete the work that the teachers gave them at school. Their role is to check their children’s books to see if they 

do the work they are given and if their work is neat; there are no bad comments from teachers, like work not done or work not 

completed. By checking the books, they will be able to see if their child is doing the right thing or not. I think that’s their role.” (P9) 

The results indicate that parents should participate in their children’s education by encouraging a healthy learning atmosphere that is 

suitable for children to complete their homework without being distracted. As supported by Wilder (2023), parents should encourage 

their children by making a suitable learning environment available for them. It is evident that parents may help and support their 

children in achieving academic success by encouraging and motivating them to finish their homework or any other schoolwork 

assigned to them. According to the study’s findings, participants also agreed that parents who do not help their children with their 

homework are not fulfilling their parental responsibility toward their children’s educational development. This is supported by 

Section 3.4 of the National Executive Policy Act of 1996, which mandates that parents participate actively in their children’s 

educational process by supervising their work, assisting with homework, and encouraging and motivating them to achieve academic 

success.  

Parent-teacher communication 

Parent-teacher communication improves children’s learning and involves parental engagement. How important is communicating 

with parents, and how often is it done with parents regarding their children’s education? When the transcripts were carefully 

examined, it became clear that schools use a variety of communication techniques with parents. Both verbal and nonverbal 

communication methods provide important information to parents. Verbal communication approaches include parent meetings, 

parent consultations, and telephone discussions. Examples of nonverbal communication techniques include writing a letter in a 

communication book and sending it with children to their parents. Teachers also reply to letters if they have an important message 

for the parents to hear. Other participants rely on communication books, which are exercise books in which teachers send notes to 

parents outlining pertinent information or asking for specific assistance.  

“I communicate with parents anytime during the term or the school year by using a communication book whereby I write to learners 

in an exercise book and I send the message via learners for their parents to reply to me in that communication book. The 

communication book is effective even though I experience challenges because some parents do not reply to the communication book, 

so learners come back with a book without a reply from parents. But I believe if parents are responsible for the well-being and the 

education of their children, they should respond to the letters in the communication book but in my class, I find it hard for them to 

respond but other parents do respond.” (P6) 

Teachers communicate with parents over the phone, though participants in the research claimed that this method of interaction was 

frequently problematic for them. Most of the time, they were unable to contact the parents, or contact information was incomplete or 

outdated. Usually, parents who were unable to attend the parent meetings used it. P9 gave her perspective, stating that it is important 

for teachers to keep in touch with parents. 

“I also communicate with parents using the school telephone if they were not able to attend a meeting and they did not send any 

apology but some I can’t find them on their cell phones so due to the absence of the parents and their failure to contact me, I am 

unable to schedule a telephone conference with the parents.” (P9) 

Participants also wrote letters to their parents as a means of communicating with them. Unfortunately, participants acknowledged 

that letters between parents and teachers were equally ineffective because most parents ignored them, particularly when the letters 

complained about the child’s performance. 

“I communicate with parents a few times every quarter by using letters, it is unfortunate that some parents here at school ignore 

letters saying their child isn’t doing well or invitations and don’t check the learners’ books even though they do receive letters”. (P8) 
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It is clear that all the teachers at the participating school used various verbal or nonverbal communication techniques with parents. 

Graham-Clay (2024) reinforces this by citing the use of communication books as another common form of written communication. 

Many teachers use daily communication books to communicate with parents. Despite the difficulties associated with parents who 

were not actively involved, participants affirmed that communication was the mutual understanding between two people that leads 

to beneficial communication; without mutual understanding, the relationship will not be successful. Graham-Clay (2024) encouraged 

telephone communication because it was stated that teachers and parents had interactive dialogues as part of two-way communication, 

similar to conversations that might occur over the phone. It was also clear that there was excellent communication between the home 

and school, which is corroborated by Epstein et al (2018). As long as the teacher and parent are in continuous communication, parents 

will be informed about their child’s well-being and the teacher will be able to learn more about the child.  

“How often do you meet with the parents of your children?” was the next communication-related question posed to participants. 

Diverse responses came from the participants. Most participants concurred that parents and teachers met once a quarter and that 

parents were only called into school if their child was struggling in reading and writing, which might require several meetings. 

“I meet with parents every term when they come to collect their children’s end of the term report. Sometimes I meet with them  

anytime if the child has a problem in reading and writing or their behavior its bad in order to find the solution on how we can work 

together to help such children”. (P5) 

Some participants had two parent meetings during the quarter in addition to the final meeting. This occurred during the parents’ 

consultations and the collection of reports. Consultation is a meeting where the learner’s work is discussed by the parent, teacher, 

and child. 

“I meet with parents twice in a term when they come for parents’ consultation and when they come to collect the reports. It is only 

in special cases when I can meet with parents more than twice in a quarter maybe when the child is sick or when they come to take 

him or her to the doctor.” (P3) 

Considering that parents only met with their children’s teachers in person once a term to receive their reports, it appears that there is 

a lack of face-to-face communication with parents, as indicated by the interview comments above. Other participants met parents 

twice throughout the term. Thus, most teachers would only see their learners’ parents once if there were no unexpected situations for 

the child. Meeting with parents only once a term is insufficient although teachers are time-constrained and cannot address every issue 

that has arisen or concern that the child has. This supports Epstein et al (2018) assertion that a variety of activities can be arranged 

to ensure good two-way communication. A child’s intellectual development may be impacted by engagement in school, such as 

regular attendance at school meetings and events. In order to disseminate permanent, written evaluations of children’s development, 

Graham-Clay (2024) states that parents usually collect their children’s progress reports in person. However, this should not be the 

only occasion when the teacher meets with the parents. 

Parents-teacher partnership 

Knowing that parents support teachers in advancing children’s education makes parent-teacher collaboration simple. The following 

question was posed to participants: “How important is parent-teacher partnership?” 

Most participants expressed a desire for parents to encourage their children, assist with schoolwork, and foster positive relationships 

with their parents. Despite their inability to understand the assigned work, parents must maintain effective communication. 

“To be honest with you I would like parents to be 100 percent there like be actively involved in helping their children with homework 

and other school projects. I would like to have a good relationship with them and talk to them anytime when their child has a problem 

because it will be easy for us both to come up with some solution to help the child. But to tell you the truth I have tried to establish 

relationships with some parents but have been unsuccessful so far.” (P7) 

The comments made by participants show how a positive working relationship between parents and teachers can increase parental 

engagement. Some participants found it satisfying to see parents helping their children with their studies and developing a positive 

relationship with their parents. Although it can be challenging for teachers to maintain this partnership, having a solid relationship 

with parents makes it easier for them to ascertain whether something is wrong with the child. It was also evident that parents will 

find it simpler to communicate with their child’s teacher if they have a strong relationship. According to the Department of Basic 

Education (2016), although homework encourages independent learning, parental monitoring is still essential. Goodall and 

Montgomery (2023) argue that the school has a major impact on how involved parents are with their children. According to Zhou et 

al. (2024), a parent-teacher partnership that monitors children’s academic progress is advantageous for the school. Furthermore, 

Epstein and Jansorn (2004) bolster the idea of a successful partnership by stating that participation from both parents and teachers is 

essential for the partnership to be successful.  

In contrast, children whose parents are not active in their education do not behave or perform better in the classroom. “How does 

lack of parental engagement affect children?” was the follow-up question that participants were asked regarding working in 

partnership with parents.  
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If children knew someone was trying to motivate them, they were more motivated at home and school, said participants. It appears 

that the learner’s self-esteem is impacted emotionally and mentally by the absence of parental participation. 

“It affects the learner’s self-esteem because when other children are happy that their parents are coming to school those children. 

They don’t have anything to share about their parents, you know how kids are they brag about every little thing. It also affects the 

learner’s psychology concerning their view on the importance of education. This kind of learners they don’t take school seriously 

because they see their parents don’t take school seriously.” (P4) 

In essence, this means that primary school teachers face a fundamental challenge due to a lack of parental engagement in their 

children’s education. Because it affects the child’s lower self-esteem emotionally and psychologically, it is apparent that it should 

not be taken for granted. As Hanif et al. (2023) indicated, self-esteem is very helpful for children’s academic success and predicts 

academic success. Many times, afflicted children do not value or recognize the importance of education in their lives, according to 

participants. They consequently grow up to be aggressive, bullies, and robbers, which calls into question their academic success. 

When parents do not assist their children with their homework, do not show up to meetings, or do not collect end-of-term reports, it 

has been noted that children feel abandoned and uncared for. As reported by Sarkowi et al. (2023), children’s behavior and self-

confidence improve when they perceive that their parents are concerned about them. Teachers need to develop techniques to assist 

children whose parents are not involved because doing so will motivate them to do better in school. This makes it clear that parents 

should be encouraged to actively engage in their children’s education because their presence will help the children succeed 

academically and have a better future. 

Participants mentioned that parents worked long hours, which prevented them from helping children with homework or attending 

school meetings. 

“In my experience, my challenge was parents don’t attend meeting at school due to lack of time because we call meetings during the 

day and they will be at work. Again, concerning time parents who work long hours, they come back home tired and they don’t have 

time to help their children with homework.” (P3) 

Participants generally agreed that a lack of time prevented parents from adequately supervising their children’s schoolwork. The 

results show that working parents are less interested in their children’s education due to work responsibilities and a lack of time, 

which proved to be a difficulty for parental engagement. Participants brought up the challenge of parents missing parent-teacher 

meetings held during workdays, making it difficult for working parents to attend. The results show that some parents worked night 

shift; when teachers called them to pick up their children from school or to attend a meeting, they were either at work or exhausted. 

Additionally, according to May et al. (2023), parents worked long, erratic hours, and they did not have time to attend meetings. Since 

the majority of school events were scheduled at times that were convenient for the school, and infrequently took the parents’ situation 

into account, to allow parents to plan, schools should schedule meetings at convenient times or notify them in advance. 

Discussion 

According to the study’s findings, most participants knew the concept of parental engagement but had different understandings of 

the concept. Academic success in school depends on parents creating a supportive environment for learning at home. It was found 

that parents should be involved in their children’s education by encouraging them, and creating a good learning atmosphere that 

allows children to complete their assignments, as supported by Epstein’s type 1 parenting (Epstein et al, 2018). The communication 

between parents and teachers would encourage and empower teachers. The study found that schools use a variety of ways to 

communicate with parents, namely, parent meetings, parent consultations, telephone calls, and letters. Despite the problems that 

participants experienced, it was clear that their communication between school and home and home and school was vital, which 

aligns with Epstein et al (2018) Type 2 of parental involvement (Communication). 

The findings suggest that parental engagement can be positively impacted by a strong parent-teacher relationship. This is supported 

by Epstein and Janson (2004) who stated that the areas of influence identified in Epstein’s framework as part of the partnership would 

work effectively only if all parties were actively involved. The findings indicate that effective parental engagement has an impact on 

children’s academic success. As suggested by the DBE (2016), children become more focused on their academics when parents are 

actively engaged in their education. A study conducted in Limpopo Palala by Seleka and Masoabi (2024) demonstrated that the 

parents of the rural primary school in Palala District, where the study was conducted, were not as engaged in their children’s academic 

pursuits as the school expected. In comparison to South African parents, Jucson (2023) indicated that Singaporean parents exhibited 

significant involvement in the education of their children by assisting with schoolwork, facilitating extracurricular activities, and 

establishing an optimal learning atmosphere at home. 

There are still challenges that teachers experience with regard to parental engagement; for example, parents who lack education often 

struggle to comprehend the curriculum or have time constraints. According to Terzi et al. (2024), parents with poor levels of education 

find it difficult to help their children with their schoolwork. Working parents are less involved in their children’s education due to 

working long hours. Furthermore, Terzi et al. (2024) found that parents often missed parent-teacher meetings on weekdays due to 

their work commitments. The research suggests that schools should establish a flexible schedule that will allow parents to attend 

meetings. 
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Parental engagement is hampered by teachers’ negative attitudes. Furthermore, a lack of teacher training on parental engagement 

hampers parental engagement; hence, some teachers find it difficult to involve parents.   

The study revealed the importance of programs and workshops in boosting parental engagement. The DBE could learn from 

Singapore where educational institutions and governmental organizations provide seminars and training sessions to empower parents 

to acquire the expertise and understanding necessary to enhance their children’s education and growth, particularly evidence-based 

strategies to increase parenting competencies (Jockson, 2023). Given that neither parents nor teachers are fully informed about 

parental engagement and how it should function in schools, training in this area should be included in university curricula to educate 

teachers while they are training. Once they start teaching at a school, the DBE should provide professional development workshops 

and programs on parental engagement. The School Governing Body (SGB) and the School Management Team should schedule a 

parental workshop on the school year calendar to inform parents about the importance of parental involvement and the role they play 

in their children’s education. It also emerged that schools have not developed policies on parental involvement that could guide the 

process.  

Conclusion 

The purpose of this study was to explore the impact of parental engagement on learner achievement in primary schools. The results 

clearly show how beneficial involved parents can be for raising academic standards. Both the learners and the school community 

benefit when parents play an active role in their children’s education. However, there are a number of obstacles to this engagement, 

from time limits and socioeconomic barriers to parents’ ignorance or incapacity. Structured family participation techniques should 

be given more weight in South African education policy in order to solve these issues. Policies that provide for community outreach 

programs, parent education programs, and flexible engagement models that take into account a range of household situations should 

help schools create long-lasting home-school partnerships. Furthermore, the DBE should think about adding measures of parental 

engagement. By establishing inclusive and regular communication channels and creating welcoming environments for parents, 

educators can play a crucial role in supporting student learning and strengthening home-school partnerships. Schools should provide 

support groups, workshops, and after-hours parent-teacher conferences so that parents can actively participate in their child’s 

academic path.  

In order to formalize and reinforce culturally and contextually appropriate parent engagement practices, teachers and school 

administration teams must also work with SGBs. Workshops, after-hours parent-teacher conferences, and support groups should be 

provided by schools to enable parents to make significant contributions to their children’s academic careers.  Future research is 

suggested to examine the perspectives and experiences of high school teachers regarding parental involvement, and also investigate 

the responsibilities and initiatives of the Department of Education in fostering and supporting meaningful engagement between 

parents and schools. 
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